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CHAPTER 1 
INTRODUCTION 
Psychological, psychiatric, psychoanalytic and 
social science theory have historically viewed adolescence 
as a time of profound inner turmoil and outward conflict. 
overwhelming impulses, troubled family relations, and 
rapidly fluctuating moods were considered normal and 
expected aspects of adolescent development. Beginning 
with Hall (1904) and followed by A. Freud (1946, 1958), 
Josselyn (1954), Mohr and Despres (1958), Blos (1962, 
1967), Erickson (1959, 1966, 1968), Deutsch (1967), and 
Frankel & Dullaert (1977), clinicians have stressed one 
thought: it is abnormal to be normal during adolescence. 
Largely based on their experiences with psychiatric 
patients, clinicians and theoreticians defined adolescence 
as a period of extreme psychic and interpersonal upheaval. 
Conflict and emotional turmoil was not only considered an 
appropriate response to the complex biological, 
psychological, and societal tasks of adolescence, but a 
necessary experience for normal personality integration to 
occur. 
Although the "stress and storm" theory of 
adolescent mental health has predominated since the -1900's, 
1 
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empirical research has failed to substantiate these 
historical assumptions of expected adolescent turmoil 
(Adelson, 1979; Bandura, 1964; Boxer et al., 1984; Coleman, 
1978; Douvan & Adelson, 1966; Dusek & Flahery, 1981; 
Epperson, 
Rewitzer 
Meissner, 
Ostrov, 
Rutter, 
1964; Grinker & Werble, 1974; Lerner, Schroeder, 
& Weinstock, 1972; Masterson, 1967, 1968; 
1965; Montemayor, 1982, 1983, 1986; Offer, 
& Howard, 1984; Offer, Sashin, & Marcus, 1965; 
Graham, Chadwick & Yule, 1976; Stanton, 1974; 
Weiner, 1971) . 
adolescence is 
Numerous authors have reported that while 
marked by considerable physical, emotional 
and societal challenges, most teenagers are able to meet 
these challenges with a reasonable degree of success. In 
studies of typical adolescents, for example, the majority 
of respondents describe themselves as comfortable with 
their new found sexuality, content with their family 
relations, and free from overwhelming emotions or impulses 
(Offer, Ostrov, & Howard, 1981a, 1984). Epidemiological 
studies over the past three decades support these findings, 
revealing prevalence rates for emotionally and behaviorally 
disturbed adolescents at approximately 20 percent (Kashani, 
et al., 1987; Krupinski, et al., 1967; Leslie, 1974; McGee, 
1990; Offord, Boyle & Szatmari, 1987; Peterson, 1988; 
Rutter, et al., 1976). It is interesting to note that this 
prevalence rate of emotional and behavioral disturbance 
among adolescents is nearly the same as reported in adult 
populations 
1967; Myers, 
adolescents 
problems are 
behavioral 
psychiatric 
3 
(Kandel & Davies, 1982; Krupinski, et al., 
1984). In addition, research indicates that 
who experience emotional and behavioral 
likely to experience severe emotional and 
problems in adulthood, unless they receive 
or psychological intervention (Blotcky, 
Demperio & Gossett, 1984; Garber & Polyky, 1970; Pfeiffer & 
strezelecki, 1990; Tramontana, 1980). There is no evidence 
to suggest that adolescent disturbance or symptom formation 
abates with maturation. 
Despite the abundance of empirical evidence to the 
contrary, the stress and storm perspective of adolescent 
mental health remains quite popular. Investigations of 
adult perceptions of adolescence mental health indicate 
that a variety of health care professionals as well as 
college students view adolescent conflict as both typical 
and transitory in nature. Mental health professionals, for 
example, describe the "mentally healthy well-adjusted 
adolescent" as more disturbed than either emotionally 
disturbed 
(Hartlage, 
1981b) • 
adolescent 
or delinquent adolescent self-descriptions 
Howard & Ostrov, 1984; Offer, Ostrov & Howard, 
In addition, some medical personnel attribute 
emotional and behavioral problems to their 
developmental 
something that 
Also, college 
stage (Beck, Adler & Irwin, 1985), and 
they will "grow out of" (Lavigne,. 1977). 
students have a tendency to endorse stress 
4 
and storm notions of adolescent development, especially 
with regard to identity development and conflictual 
parent-child relationships (Holmbeck & Hill, 1988). 
One question that has yet to be addressed is to 
what extent ·support for stress and storm notions of 
adolescent mental health impact the way adults work with 
teens. If mental health professionals, for example, 
believe that stress and storm is typical and necessary for 
"normal" adolescent development to occur, then adolescent 
emotional and behavioral disruption may be considered 
clinically benign. While this question has yet to be 
investigated directly, review of diagnostic patterns of 
adolescent onset disturbances suggest that this may be the 
case. Studies have found that individuals treated for 
emotional or behavioral disturbances during adolescence are 
generally assigned diagnoses indicative of situational 
disturbances, regardless of the symptom presentation 
(Rosen, Bahn, Shellow & Bower, 1965; US Dept. Health, Ed., 
& Welfare, 1966; Weiner & del Gaudio, 1976). 
While there is a growing body of research designed 
to investigate adult perceptions of adolescent mental 
health, most of these efforts have been limited to health 
care professionals and college students. Furthermore, the 
studies are descriptive in nature, and do not investigate 
the relationship between perceptions of adolescent mental 
health and adult interactions with teens. 
5 
One group of adults that has been afforded little 
attention in this type of research are secondary education 
teachers. Yet secondary education teachers are exposed to 
the largest samples of typical adolesents on a daily basis, 
impacting not only their academic achievement but their 
emotional development as 
investigated is whether 
well. One 
secondary 
question not yet 
education teachers' 
endorsement of the stress and storm notions of adolescent 
mental health is related to their work with teens. 
Research has found that teacher's descriptions of students 
are affected by such factors as teacher efficacy and 
teacher burnout (Whiteman, Young & Fisher, 1985; Siedman & 
Zager, 1987; Schwab & Iwanicki, 1982; Guskey, 1981; 
Midgely, Feldlaufer & Eccles, 1987, 1989). For example, 
Whiteman, Young and Fisher (1985) found that as teachers' 
experience of burnout increased their interpretations of 
behavior became more negative. In another study, Midgely, 
Feldlaufer and Eccles (1987) found that secondary education 
teachers feel less confident in their work with adolescent 
students as compared to elementary teachers in their work 
with preadolescents. 
Our study was interested in investigating the 
relationship among teachers' perceptions of adolescent 
mental health, teachers' sense of efficacy and experience 
of burnout. However, considering the previously 
established relationship between burnout and teachers' 
6 
perceptions of students, coupled with the fact that 
secondary education teachers generally feel less eff iacious 
than elementary education teachers, it was predicted that 
teachers' endorsing notions of adolescent stress and storm 
would report less feelings of teacher efficacy and higher 
levels of burnout. 
summary and Purpose 
Although there is little evidence to support the 
stress and storm notions of adolescent mental health, these 
beliefs continue to maintain popularity. A number of 
studies investigating adult perceptions of adolescent 
mental health indicate that conflict and turmoil continues 
to be considered not only typical but transitory in 
nature. Most of these studies have, however, been limited 
to health care professionals and college students, and are 
for the most part are descriptive in nature. 
One question that has yet to be investigated is to 
what extent adult perceptions of adolescent mental health 
relate to their work with teens. One group of adults that 
have been afforded little attention in this type of 
research are secondary education teachers. Secondary 
education teachers are exposed to large samples of typical 
adolescents on a daily basis, and influence not only the 
educational achievement of their students, but their 
emotional development as well. Considering the exposure 
7 
and impact that teachers have on teenagers, an 
investigation into teachers' beliefs regarding adolescent 
mental health, and an inquiry into the relationship between 
the endorsement of stress and storm and teacher performance 
is an important area of study. 
This study was therefore designed to investigate 
the relationship between teachers' beliefs about adolescent 
mental health, degree of teacher burnout, and level of 
teacher efficacy. It was expected that teachers operating 
under the assumptions of "stress and storm" notions of 
adolescent mental health would report less teacher efficacy 
and higher levels of burnout. Using teachers' perceptions 
of adolescence as the criterion measure, it was 
hypothesized 
efficacy would 
mental health. 
that teachers' experience of burnout and 
relate to their conceptions of adolescent 
8 
organization of the Study 
Chapter 1 Introduction - includes an overview of 
"stress and storm" notions of adolescent mental health. 
Limitations of the investigations of adult perceptions of 
adolescent mental healths are discussed. The research 
question is presented. 
Chapter 2 Literature Review - includes a review 
of investigations regarding adult perceptions of adolescent 
mental health, teachers' perceptions of adolescent mental 
health, and teachers experience of efficacy and burnout. 
The research question and hypotheses are outlined. 
Chapter 3 - Methods - outlines the methods employed 
in the study. Subjects, procedure and instruments used in 
the study are discussed. Measures of adolescent mental 
health, teacher burnout, and teacher efficacy are defined. 
Chapter 4 Results - outlines the results of the 
study. Results of the scale construction and exploratory 
principal-components analyses completed for each of the 
three questionnaires are presented. Correlation and 
reliability data are also discussed. Multivariate and 
univariate analysis of variance for school, and gender and 
tenure are presented. In addition, regression analyses for 
male and female subjects are presented. 
Chapter 5 - Discussion - includes a summary of the 
findings. Implications and limitations are presented. 
CHAPTER 2 
LITERATURE REVIEW 
Introduction 
Chapter I provided an introduction, rational, and 
brief outline of the investigation. In this chapter a 
review of the investigations regarding adult perceptions of 
adolescence will be explored. 
Adult Perceptions of Adolescence 
Studies investigating adult perceptions of 
adolescent mental health, have been limited to health care 
professionals (Beck, Adler, & Irwin, 1985; Hartlage, 
Howard, & Ostrov, 1984, Lavigne, 1977; Offer, Ostrov, & 
Howard, 1981b) and undergraduate students (Holmbeck & Hill, 
1988). In an early study, for example, Lavigne (1977) 
surveyed the beliefs of pediatric residents, nurses, and 
adjunct personnel about adolescent turmoil and specifically 
the transitory nature of behavior displayed during 
adolescence. Results indicated a tendency for respondents 
to consider neurotic and antisocial behaviors as well as 
parent-child alienation to be typical of adolescence. 
Participants also believed that most adolescents grow out 
of such problems. While the sample size for this study was 
small (N=35), and not representative of an entire hospital 
9 
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staff, results indicated that despite empirical evidence to 
the contrary, health care professionals continue to suport 
the notion of adolescent turmoil. 
Beck, Adler and Irwin (1985) also investigated 
health-care provider stereotypes of adolescent patients. 
Nurses indicated their probable responses to several 
descriptions of difficult adolescent or adult patients. 
Nurses were found to attribute adolescents' disruptive 
behavior to their developmental stage. 
In a study that surveyed mental health 
professionals' conceptions of adolescent mental health, 
Offer, Ostrov and Howard (198lb) found the belief in stress 
and storm to be prevelant. Mental health professionals 
from an inpatient psychiatric facility were asked to 
complete 
as they 
a questionnaire regarding adolescent mental health 
believed a mentally healthy well-adjusted 
adolescent of their same sex would. Results of the mental 
health professionals' descriptions were 
profiles of normal, emotionally disturbed 
adolescents. Results indicated that 
compared to 
and deliquent 
mental health 
professionals were unable to predict with any accuracy how 
normal adolescents described themselves. In fact the 
profiles generated from 
descriptions of the 
adolescent indicated 
emotionally disturbed 
the mental health professionals' 
mentally healthy well-adjusted 
more disruption than eitner the 
or deliquent adolescent profiles. 
11 
The study was replicated several years later with simular 
results (Hartlage, Howard & Ostrov, 1984). 
Recently Holmbeck and Hill (1988) examined college 
students' views of adolescent mental health. The study 
looked at three issues: 1) the prevalance of stress and 
storm notions about adolescence through a measure of 
subjects' beliefs regarding the nature of parent-child 
conflict, 2) the relationship between stress and storm 
notions through a retrospective self-report of subjects' 
adjustment during adolescence, and 3) whether the 
experience of a college course on adolescent development 
had an effect on the prevalence of stress and storm 
beliefs. The pattern of results indicated that college 
students conceptions of normal adolescence was strongly 
convergent with the turmoil theory of adolescent 
development. Females endorsed stress and storm ideas more 
readily than males. Participants who recalled their own 
adolescence as turbulent were more likely to endorse the 
notion of stress and storm. Interestingly, after 
completion of a course on adolescent development 
respondents' tendency to endorse stress and storm notions 
decreased, and the decrease was greater for subjects who 
received higher grades in the course. The study offers 
further evidence that the stress and storm notions of 
adolescence remains popular even with young adults. 
One concern regarding the effects of health care 
12 
professionals continued support for stress and storm 
notions of adolescent development is the likelihood that 
serious disturbance will go unrecognized and therefore 
untreated (Masterson, 1968). Adolescent disturbance is not 
a normal and necessary experience for personality 
integration. Turbulence and dysfunction in adolescence is 
not likely to abate with maturation, in fact it is more 
likely to mature into adult psychopathology (Gossett, 
Barnhart, Lewis & Phillips, 1977; Kandel & Davies, 1982; 
Masterson, 1968). Mental health professionals operating 
under the theory of expected adolescent turmoil run the 
risk of minimizing the consequences of teenage emotional 
and behavioral distruption. Labile moods, disrupted family 
relations and other psychological concerns may not be 
accurately identified as serious symptomology. 
Secondary Education Teachers' Perceptions of Adolescence 
Mental health professionals have limited contact 
with a small sample of the adolescent population. One 
group of adults exposed to numbers of adolescents on a 
daily basis are secondary education teachers. Teachers 
spend a great deal of their day working with large samples 
of typical teenagers. They not only influence their 
students' academic performance, but their emotional 
development as well. Teachers play a significant role in 
adolescents lives, yet there has been no inquiries into 
teachers' conceptions of 
13 
adolescent mental health. 
Considering the exposure and impact that teachers have on 
teenagers, an investigation into teachers' beliefs 
regarding adolescent mental health and an inquiry into the 
relationship between endorsement of stress and storm on 
teacher performance is an important area of study. 
Teacher Burnout and Perceptions of Students 
One factor of ten associated with teacher 
performance is 
the literature 
teacher burnout 
burnout. There are a number of studies in 
which have investigated factors related to 
(Cassel, 1984; Cunningham, 1983; Farber, 
1984; Gold, 1987; Hazelwood, 1984; Iwanicki, 1983; Kremer & 
Kurtz, 1985; Mazur & Lynch, 1989; Russell, Altmaier & Van 
Velzen, 1987) and several studies have revealed a 
relationship between burnout and teachers' perceptions of 
students (Schwab, 1983; Schwab & Iwanicki, 1982; Seidman & 
Zager, 1987; Whiteman, Young & Fisher, 1985). For example, 
Whiteman, Young and Fisher (1985) found a relationship 
between elementary teachers' experience of burnout and the 
perception of student behavior. Using a projective task, 
participants were asked to interpret a series of pictures 
depicting children's hands is varied positions. Results 
indicated that the degree of burnout was related to 
differential interpretations of children's . hands. 
Specifically, high levels of reported burnout were related 
14 
to the evaluation of more negative interpretations. Schwab 
and Iwanicki (1982) surveyed four hundred sixty-nine 
teachers grade K through 12 using the Maslach Burnout 
Inventory (MBI). Results revealed that when compared to 
elementary teachers descriptions of students, junior high 
school and high school teachers were much more likely to 
describe students in a more negative light. Seidman and 
Zager (1987) administered a self-report teacher burnout 
scale to three hundred sixty-five teachers and found a 
relationship between experience of burnout and teachers' 
attitudes towards students. Specifically, as teachers 
endorsed more frequent feelings of burnout descriptions of 
student's behavior became more negative. Schwab (1983) 
also found the same relationship between experience of 
burnout and negative perceptions of students. 
Teacher Efficacy and Perceptions of students 
A second factor related to teacher performance is 
teacher efficacy, and a number of studies have revealed a 
positive relationship between teacher efficacy and teacher 
performance (Armor, et al., 1976; Berman & McLaughlin, 
1977; Dembo & Gibson, 1985; Gibson & Dembo, 1984; 
Greenwood, Oleinik & Parkav, 1990; Trentham, Silvern & 
Brogdon, 1985; Saklofske, Michayluk & Randhawa, 1988). 
Other studies have examined the relationship _between 
teacher efficacy and perceptions of normal adolescents 
(Guskey, 
1988). 
effects 
15 
1981; Guskey, 1987; Midgley, Feldlaufer & Eccles, 
Midgley, Feldlaufer and Eccles {1988) examined the 
of students' transition from elementary to junior 
high school on teachers' sense of efficacy and perceptions 
of student behavior. The results indicated that when 
students make the transition into junior high school they 
come into contact with teachers who have different beliefs 
about controlling and trusting students, and about teaching 
efficacy which are different than the teachers in 
elementary grades. In this study junior high teachers 
reported a decreased sense of efficacy, less positive 
feelings about students, and more of a need to control 
students. They resolved that adolescence is generally 
accepted by society as particularly difficult and 
unproductive stage of life and that these norms may impact 
on teachers feeling of efficacy and trust in working with 
an adolescent population. 
In another study that investigated teacher 
efficacy, Guskey (1981) found a relationship between 
of students and teacher efficacy. teachers' perceptions 
The results indicated that teachers' negative views of 
to a decreased sense of teacher 
(1987) later reported that teacher 
distinguished when perceptions of a 
compared to perceptions of a group of 
students 
efficacy. 
efficacy 
corresponded 
Guskey 
could 
single student 
be 
were 
students. Results indicated that teachers were more likely 
16 
to report stronger 
when describing an 
group of students. 
feelings of personal teaching efficacy 
individual student as compared to a 
Teacher Burnout, Efficacy and Perceptions 
of Adolescent Mental Health 
A review of the literature reveals continued 
support for the theory of stress and storm. Investigations 
of mental health professionals and health care providers 
indicated that conflict and turmoil continues to be an 
expected aspect of adolescent development. One group of 
professionals that have yet to be investigated are 
secondary education teachers. 
more time with adolescents 
Secondary teachers spend 
than any other group of 
professionals. Teachers spend a great deal of time with 
adolescents, often more time than many parents, and can 
have a marked impact on a teenager. While studies have 
found that teachers' perceptions of students are related to 
the experience of burnout and teacher efficacy (Guskey, 
1981, 1987; Midgley, Feldlaufer & Eccles, 1988; Schwab, 
1983; Seidman & Zager, 1987), one area that has not been 
specifically investigated is whether teachers' conceptions 
of adolescent mental health are related to the experience 
of burnout and teacher efficacy. 
Teachers have been found to operate with different 
classroom management styles depending on whether they are 
17 
working with elementary school age children vs middle 
school age children (Midgley, Feldlaufer & Eccles, 1988). 
For example, Midgley, Feldlaufer and Eccles (1988) found 
that teachers are more prone toward implementing 
controlling management styles when working with adolescents 
as compared to younger school age children. Moreover, 
junior high school teachers report feeling less efficacious 
in their work with students as compared to teachers of 
grade school age children. When teachers believe that 
adolescents are difficult to control they may be more 
likely to respond to them in a controlling manner. In 
addition, there is evidence that teachers who view their 
students in a negative light have correspondingly increased 
experience of burnout (Seidman & Zager, 1987). Therefore, 
as teachers endorse the notions of expected behavior 
disruption in adolescence they may be less inclined to 
believe their interactions will have a positive impact on 
teenagers. 
Summary 
While there is a 
examines adult perceptions 
most of the studies 
growing body of research that 
of adolescent mental health, 
are limited to health care 
professionals and college students. Furthermore, the 
studies are, for the most part, descriptive in nature, and 
do not investigate the relationship between perceptions of 
18 
adolescent mental health and adult interactions with teens. 
One group of adults that has been afforded little 
attention in this type of research are secondary education 
teachers. Yet secondary education teachers are exposed to 
large samples of typical adolescents on a daily basis. 
While there are no studies that directly investigate 
teachers' conceptions of adolescent mental health, several 
investigations have revealed a relationship between teacher 
burnout and teachers' perceptions of student behavior. In 
addition, teachers have been found to feel less efficacious 
in their work with students following entrance to junior 
high school. 
Our investigation was interested in investigating 
the relationship among teachers' perceptions of adolescent 
mental health, experience of burnout, and sense of teacher 
efficacy. The study did not attempt to define a casual 
relationship, but rather to look for a relationship. 
Considering the previously established relationship between 
teachers' 
burnout, 
teachers 
perceptions of student behavior and experience of 
coupled with the fact that secondary education 
feel less efficacious in their work with students 
when compared to elementary teachers, we predicted that 
teachers who endorse notions of adolscent stress and storm 
would report less teacher efficacy and higher levels of 
burnout. 
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Hypotheses 
1) Teachers' experience of burnout will relate to 
their conceptions of adolescent mental health. 
2) Teachers' experience of teacher efficacy will 
relate to their conceptions of adolescent mental 
health. 
CHAPTER 3 
METHOD 
Introduction 
This chapter outlines the subjects, procedure and 
instrumentation employed in the investigation. 
Research Question 
The study provided an investigation of the 
relationship among teachers' beliefs about adolescent 
mental health, degree of teacher burnout, and level of 
teacher efficacy. The Offer Self-Image Questionnaire was 
used as the criterion measure of teachers' perceptions of 
adolescence. The Teacher Burnout Inventory and the Teacher 
Efficacy Scale were used as the predictors. It was 
hypothesized that teachers' experience of burnout and 
efficacy would relate to conceptions of adolescent mental 
health. Casual inferences were not the intent of the 
investigation. 
Subjects and Procedure 
Eight 
disturbuted 
high schools 
hundred fifty-eight questionnaires were 
to secondary education teachers from sixteen 
representing five school districts. Three 
hundred forty-six usable questionnaires were returned., 
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resulting in a response rate of 40%. Institutional 
response rates varied from 27% to 82%. Demographic and 
other descriptive information on the sample is presented in 
Table 1. 
Of the 346 respondents, 170 (49.13%) were female 
and 170 (49.13%) were male. Six (1.73%) subjects declined 
to identify their gender. Three-hundred sixteen (91.33%) 
respondents identified their ethnicity as Caucasian, 16 
(4.62%) Afro-American, 1 (.29%) Puerto Rican, 1 (.29%) 
American Indian, 2 (.58%) Hispanic, and 1 (.29%) Asian 
American. Nine (2.60%) subjects did not respond to this 
item. Eighty-six (24.86%) of the subjects were single, 233 
(67.34%) were married, 16 were (4.26%) were divorced, and 3 
(.87%) were widowed. Nine (2.60%) subjects did not 
identify a marital status. The majority of respondents, 
239 (69.08%) were 12th grade teachers. Thirty-two (9.26%) 
were 9th grade teachers, 38 (10.98%) were 10th grade 
teachers, and 30 (8.67%) were 11th grade teachers. The 
mean number of years subjects were involved in the teaching 
profession was 17.46 (SD=9.15). The mean age of male 
subjects was 44.22 (SD=9.77). The mean age of female 
subjects was 41.27 (SD=8.83). 
Instruments 
The survey consisted of five sections. The first 
section consisted of an introduction which indicated that 
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the study was being conducted to examine teachers views of 
adolescence, that participation was strictly voluntary, 
responses would be kept confidential, and that results 
could be made available to them upon request (see Appendix 
A). The second section concerned demographic and 
background information including age, race, gender, marital 
status, number of years in teaching, i.e., tenure, and 
subject the educator had taught (see Appendix B). The 
third, fourth and fifth sections included inventories that 
were designed to survey secondary education teachers' 
conceptions of adolescence (Offer Self-Image 
Questionnaire-Abbreviated), experience of burnout (Teacher 
Burnout Inventory), and feelings of teacher efficacy 
(Teacher Efficacy Inventory), respectively. 
Offer Self-Image Questionnaire-Abbreviated. 
Teachers' conceptions of adolescent mental health were 
measured using an abbreviated form of the Off er Self-Image 
Questionnaire (OSIQ). In the original form, the OSIQ is a 
130 item self-descriptive personality test that measures 
adolescent adjustment in twelve areas believed to be 
important in adolescent development (Offer, Ostrov, & 
Howard, 1989). Analysis of internal consistency 
reliabilities for the total scale of the adolescent 
reference group yielded a Cronbach's alpha coefficient of 
.75 with subscales ranging from .86 to .54 (Offer, Ostrov, 
& Howard, 1989). 
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In the present study, four scales were selected 
from the original OSIQ to examine teachers' perceptions of 
adolescent mental health. These scales included: 
Emotional Tone ( oC = . 78), Social Relationships ("" = • 70), 
Family Relationships ( ol = .86), and Vocational and 
Educational Goals ( oe. = .70). These four scales were 
selected on the basis of content validity and alpha 
reliability coefficients (see Appendix C). Sample items 
from Emotional Tone include, "I enjoy life," and "Even when 
I'm sad I can enjoy a good joke." Sample items from Social 
Relationships include, "I enjoy most parties I go to," and 
"I do not have a particularly difficult time making 
friends." Sample items from Family Relationships include, 
"Understanding my parents is beyond me," and "Usually I 
feel I am a bother at home." Sample items from Vocational 
and Educational Goals include, "I would rather be supported 
for the rest of my life than work," and " School and 
studying mean very little to me." The OSIQ-A instructions 
for our teacher sample read as follows: "Please respond to 
the following statements as you believe an average 
adolescent would. "Item responses were rated using a 
6-point Likert-type scale ranging from 1 (Describes Me Very 
Well), to 6 (Does Not Describe Me At All). 
Teacher 
experience of 
Burnout Survey 
Burnout Inventory. To examine subjects' 
burnout a modified version of the Teacher 
(TBS) (see Appendix D) was developed from 
the work of 
survey was 
variety of 
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Maslach and Jackson (1981). The original 
used extensively to assess burnout with a 
human service professionals. The current 
measure consists of sixteen statements selected from Farber 
(1984) that have been shown to measure two factors: 
Burnout and Effective Involvement. The eleven test items 
comprising the factor Burnout has revealed a Cronbach's 
alpha coefficient of .93. Sample test items include, "I 
have felt burned out from my work," and "I have felt like 
I'm at the end of my rope." The five test items comprising 
the factor Effective Involvement has revealed a Cronbach's 
alpha coefficient of .88. Sample test items designed to 
measure Effective Involvement include, "I have felt I was 
positively influencing students' lives through my work," 
and "I have accomplished many worthwhile things on this 
job." Item 
Likert-type 
(Frequently). 
responses were 
scale ranging 
obtained using a six point 
from 1 (Never) to 6 
Teacher Efficacy Scale. Teacher efficacy was 
assessed using the Teacher Efficacy Scale (TES). The TES 
is a 16 item questionnaire that measures two factors, 
Personal Teaching Efficacy and Teaching Efficacy. The two 
factors correspond to Bandura's two component model of 
efficacy (Gibson & Dembo, 1984). The first factor, 
Personal Teaching Efficicy, represents a teacher's sense 
of personal teaching efficacy or belief that he possesses 
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the skills and abilities to bring about student learning. 
sample test items 
difficulty with an 
to his/her level." 
included "When a student is having 
assignment I am usually able to adjust 
The second factor, Teaching Efficacy, 
represents a teachers sense of teaching efficacy or belief 
that any teacher's ability to bring about change is limited 
by factors external to the teacher, e.g., family 
background. Sample test items included "If parents could 
do more with their children I could do more." Analysis of 
internal consistency reliabilities has yielded a Cronbach's 
alpha coefficient of .78 for Personal Teaching Efficacy, 
.75 for the Teaching Efficacy factor, and .79 for the total 
16 items (Gibson & Dembo, 1985). Item responses were 
obtained using a six point Likert-type scale ranging from 1 
(Strongly Disagree) to 6 (Strongly Agree). 
N 
170 
170 
6 
316 
16 
2 
1 
1 
1 
233 
86 
16 
3 
8 
239 
30 
38 
32 
7 
170 
170 
6 
170 
170 
6 
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Table 1 
Characteristics of Respondents 
% 
49.13% 
49.13% 
1. 74% 
91.33% 
4.62% 
.58% 
.29% 
.29% 
.29% 
67.34% 
24.86% 
4.62% 
.87% 
2.31% 
69.08% 
8.67% 
10.98% 
9.26 
2.02% 
49% 
49% 
2% 
49% 
49% 
2% 
Characterstic 
Gender (N=346) 
Males 
Females 
No Response 
Race (N=346) 
Caucasian 
Afro-American 
Hispanic 
Puerto Rican 
American Indian 
Asian American 
Marital Status (N=346) 
Married 
Single 
Divorced 
Widowed 
No Response 
Grade (N=346) 
Seniors 
Juniors 
Sophomores 
Freshman 
No Response 
Age (N=346) 
Males (M=~4.22/SD=9.77/Median=44) 
Females (M=41.27/SD=8.83/Median=41) 
No Response 
Tenure (N=346) 
Males (M=i9.54/SD=9.55/Median=20) 
Females (M=15.29/SD=8.30/Median=16) 
No Response 
N 
64 
55 
38 
26 
23 
21 
18 
18 
17 
14 
10 
39 
3 
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Table 1 (Continued) 
Characteristics of Respondents 
% 
18.50% 
15.90% 
10.89% 
7.51% 
6.65% 
6,07% 
5.20% 
5.20% 
4.91% 
4.05% 
2.89% 
11.28% 
.87% 
Characters tic 
Subject (N=346) 
English 
Mathmatics 
Science 
Forien Language 
Special Education 
Social Studies 
Music/Art 
Business 
Home Economics 
Physical Education 
Guidance 
Other 
No Response 
CHAPTER 4 
RESULTS 
Introduction 
This chapter presents the results of the 
investigation through the following analyses: (1) 
exploratory principal-component analyses of the items from 
the Offer Self-Image Questionnaire-Abbreviated, the Teacher 
Burnout Inventory and the Teacher Efficacy Scale as a means 
of developing the scales; (2) a series of MANOVAs to 
investigate individual differences across schools, tenure, 
and gender; and (3) simultaneous regression analyses to 
test the hypotheses of the study. 
Exploratory Principal-Components Analyses 
Principal-components analyses using varimax 
rotation were performed for each of the three instruments. 
Decisions regarding the number of factors to rotate were 
based on the following criteria: Number of eigenvalues 
equal or greater to one, review of the scree test, degree 
of discontinuity between solutions, total variance 
accounted for by each solution, and meaningfullness of the 
solution. Only items with loadings equal to or greater 
than .50 on a given factor were included in the final 
solution. 
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Off er Self-Image 
29 
Questionnaire-Abbreviated An 
exploratory principal-components with varimax rotation was 
performed on the 48 items of the OSIO-A. Nine factors 
accounting for 61.9% of the total variance were found to 
meet the eigenvalue criteria. Examination of the scree 
test and discontinuity between adjoining factor solutions 
suggested a three and six factor solution rotation, and a 
three factor solution was chosen on the basis that it 
provided the most meaningful solution (see table 2). 
Factor 1 consisted of 14 items and accounted for 
16.66% of the estimated common variance. Factor loadings 
ranged from .70 (I enjoy life) to .53 (Most of the time my 
parents get along well with each other). Items from Factor 
1 appeared to be related to an adolescent's positive sense 
of self and were given the title: Adolescent Positive 
Self-Image. 
Factor 2 consisted of 11 items and accounted for 
14.24% of the estimated common variance. Factor loadings 
ranged from .73 (I feel inferior to most people I know) to 
.53 (If others disapprove of me I get terribly upset). 
Items from Factor 2 appeared to be related to the 
adolescent's depressed affect and lack of mastery in the 
world. The factor was titled: Adolescent Negative 
Self-Image. 
Factor 3 consisted of 10 items and accounted for 
13.62% of the estimated common variance. Factor loadings 
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ranged from .72 {Only stupid people work) to .53 {I have 
been carrying grudges against my parents for years). Items 
from Factor 3 appeared to tap into both adolescent vocation 
issues and family attitudes and beliefs. A four factor 
rotation was performed in ordered to attempt to separate 
vocation and 
a meaningful 
family items 
family items. This, however, did not provide 
solution. Factor 3, containing vocation and 
was, titled: Adolescent Vocational/Family 
Self-Image {see Table 2). 
58.07% 
Teacher Burnout Inventory 
met 
of 
A second principal-
test and 
the eigenvalue criteria, and accounted for 
the total variance. Examination of the scree 
discontinuity between adjoining factor solutions 
suggested a two factor rotation {see Table 3). 
Factor 1 consisted of 11 items and accounted for 
39.83% of the estimated common variance. Factor loadings 
ranged 
. 61 {I 
from .85 {I have felt burned out from my work), to 
have felt that I am working too hard on my job) • 
Factor 1 items addressed burnout and were titled: Teacher 
Burnout. 
Factor 2 
18.24% of the 
ranged from .78 
students' lives 
consisted of 5 items and accounted for 
estimated common variance. Factor loadings 
{I have felt I was positively influencing 
through my work), to .64 {I could easily 
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understand how my students have felt about things). Factor 
2 items appeared to tap into teacher involvement and were 
titled: Effective Involvement. 
Teacher Efficacy Scale A third factor principal-
components analysis with varimax rotation was performed 
using the 16 items from the Teacher Efficacy Inventory. 
Two factors met the eigenvalue criteria, and accounted for 
37.06% of the total variance. Examination of the scree 
test and discontinuity between adjoining factor solutions 
supported a two factor rotation. Teacher efficacy scales 
were developed from the two factor solution on the basis of 
most meaningful solution (see Table 4). 
Factor 1 consisted of 7 items and accounted for 
20.93% of the common estimated variance. Factor loadings 
ranged 
usually 
teaching 
from .73 (When a student gets a better grade than he 
gets, it is usually because I found better ways of 
that student), to .54 (If a student in my class 
becomes disruptive 
some techniques to 
and noisy, I feel assured that I know 
redirect him quickly). Factor 1 items 
addressed 
titled: 
a teachers sense of personal efficacy and were 
Personal Teaching Efficacy. 
16.13% 
ranged 
Factor 2 consisted of 4 items and accounted for 
of the common estimated variance. Factor loadings 
from .78 (A teacher is very limited in what he/she 
can achieve because a student's home environment is .a large 
influence on his/her achievement), to .65 (The hours in my 
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class have little influence on students compared to the 
influence of their home environment). Factor 2 items 
appeared to be related to the belief teachers hold 
regarding the impact that teaching can have on students and 
were titled: Teacher Efficacy. 
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Table 2 
Factor Loadings for Test Items of the Offer Self-Image 
Questionnaire-Abbreviated 
Item 
Number 
28. 
30. 
12. 
26. 
25. 
43. 
1. 
13. 
23. 
41. 
15. 
22. 
11. 
17. 
Factor 1 (Adolescent Positive Self-Image) 
Factor 
Loading 
70 
67 
65 
63 
62 
62 
61 
58 
54 
54 
53 
52 
52 
51 
Item 
I enjoy life. 
My parents are usually patient with me. 
Most of the time I am happy. 
I do not mind being corrected since I can 
learn from it. 
I feel that I have a part in making family 
decisions. 
Most of the time my parents are satisfied 
with me. 
I think that I will be a source of pride to 
my parents in the future. 
I am sure that I will be proud of my future 
profession. 
I feel there is plenty I can learn from 
others. 
At times I feel like a leader and feel that 
other kids can learn something from me. 
I feel relaxed under normal circumstances. 
When I grow up and have a family, it will be 
in at least a few ways similar to my own. 
I can count on my parents most of the time. 
Most of the time my parents get along well 
with each other. 
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Table 2 (Continued) 
Factor Loadings for Test Items of the Offer Self-Image 
Questionnaire-Abbreviated 
Factor 2 (Adolescent Negative Self-Image) 
Item Factor 
Number Loading Item 
9. 73 
27. 68 
18. 66 
23. 66 
4. 65 
3. 63 
19. 63 
34. 57 
14. 57 
48. 54 
35. 53 
I feel inferior to most people I know. 
I feel so very lonely. 
I think that other people just do not like 
me. 
I find it extremely hard to make friends. 
I usually feel out of place at picnics and 
parties. 
I feel tense most of the time. 
I am so very anxious. 
Usually I feel that I am a bother at home. 
My feelings are easily hurt. 
I frequently feel sad. 
If others disapprove of me I get terribly 
upset. 
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Table 2 (Continued) 
Factor Loadings for Test Items of the Offer Self-Image 
Questionnaire-Abbreviated 
Factor 3 (Adolescent Vocational/Family Self-Image) 
Item Factor 
Number Loading Item 
7. 72 Only stupid people work. 
16. 
24. 
45. 
5. 
8. 
46. 
10. 
40. 
42. 
Note: 
68 
66 
63 
63 
58 
57 
56 
55 
53 
I would rather sit around and loaf than 
work. 
I would rather be supported for the rest of 
my life than work. 
School and studying mean very little to me. 
I feel that working is too much 
responsibility for me. 
Very often I feel that my father is no good. 
Very often I feel that my mother is no good. 
Understanding my parents is beyond me. 
I try to stay away from home most of the 
time. 
I have been carrying a grudge against my 
parents for years. 
All decimal 
items with 
are shown. 
points have been removed. Only test 
factor loading equal or greater than .50 
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Table 3 
Factor Loadings for the Test Items of the Teacher 
Burnout Inventory 
Factor 1 (Teacher Burnout) 
Item Factor 
Number Loading Item 
5. 
7. 
1. 
10. 
2. 
8. 
4. 
15. 
14. 
16. 
13. 
Note: 
85 
80 
79 
78 
78 
78 
76 
75 
72 
67 
62 
I have felt burned out from my work 
I have felt frustrated by my job. 
I have 
morning 
job. 
felt fatigued when I get up in the 
and had to face another day on the 
I have felt used up at the end of the 
workday 
I have felt emotionally drained from my 
work. 
I have felt like I'm at the end of my rope. 
I have found that teaching increases my 
irritability outside of school. 
I have experienced a sense of futility about 
teaching. 
I have felt that my physical health has 
deteriorated as a result of teaching. 
I have seriously considered changing 
careers. 
I have felt that I am working too hard on my 
job. 
All decimal 
items with 
are shown. 
points have been removed. Only test 
factor loading equal or greater than .50 
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Table 3 (Continued) 
Factor Loadings for the Test Items of the Teacher 
Burnout Inventory 
Factor 2 (Effective Involvement) 
Item Factor 
Number Loading Item 
11. 
6. 
12. 
3. 
9. 
Note: 
79 
76 
76 
74 
64 
I have felt I was positively influencing 
students' lives through my work. 
I have accomplished many worthwhile things 
on this job. 
I have felt exhilarated after working 
closely with my students. 
I have dealt very effectively with the 
problems of my students. 
I could easily understand how my students 
have felt about things. 
All decimal 
items with 
are shown. 
points have been removed. Only test 
factor loading equal or greater than .so 
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Table 4 
Factor Loadings for Test Items of the Teacher 
Efficacy Scale 
Factor 1 (Personal Teaching Efficacy> 
Item Factor 
Number Loading Item 
16. 
7. 
4. 
5. 
6. 
14. 
8. 
Note: 
73 
72 
68 
60 
55 
54 
54 
When a student gets a better grade than he 
usually gets, it is usually because I found 
better ways of teaching that student. 
When a student does better than usual, many 
times it is because I exerted a little 
effort. 
When the grades of my students improve it is 
usually because I found more efffective 
teaching approaches. 
When I really try I can get through to the 
most difficult students. 
If a student did not remember information I 
gave in a previous lesson, I would know how 
to increase his/her retention in the next 
lesson. 
When a student is having difficulty with an 
assignment, I am usually able to adjust to 
his/her level. 
If a student in my class becomes disruptive 
and noisy, I feel assured that I know some 
techniques to redirect him quickly. 
All decimal 
items with 
are shown. 
points have been removed. Only test 
factor loading equal or greater than .50 
Factor 
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Table 4 (Continued) 
Factor Loadings for Test Items of the Teacher 
Efficacy Scale 
Factor 2 (Teacher Efficacy) 
Item 
Number Loading Item 
2. 
10. 
3. 
9. 
Note: 
78 
69 
68 
65 
A teacher is very limited in what he/she can 
achieve because a student's home environment 
is a large influence on his/her achievement. 
The amount that a student can learn is 
primarily related to family background. 
If students are not disciplined at home, 
they aren't likely to accept any discipline. 
The hours in my class have little influence 
on students compared to the influence of 
their home environment. 
All decimal 
items with 
are shown. 
points have been removed. Only test 
factor loading equal or greater than .50 
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Correlation 
Correlation scores were determined following the 
construction of the seven scales. The correlation matrix 
for the seven variables is shown in Table 5. The three 
OSIQ-A scales ranged from .60 to .67, Burnout and Effective 
Involvement scales 
Teaching Efficacy 
-.22 to .47. 
Reliability 
ranged from -.23 to .28, and Personal 
and Teacher Efficacy scales ranged from 
Cronbach alpha reliability coefficients were 
calculated for each of the three questionnaires as well as 
the seven scales (see table 6). The reliability 
coefficient for the OSIQ-A is .95. Reliability 
coefficients for the three scales developed from the OSIQ-A 
are .91 - Positive Emotional Tone, .89 - Negative Emotional 
Tone, and .89 - Vocational/Familiar Self. The reliability 
coefficient for the Teacher Burnout Inventory (TBI) is 
.86. Reliability coefficients for the two scales developed 
from the TBI are .92 - Teacher Burnout, and .79 - Teacher 
Involvement. The reliability coefficient for the Teacher 
Efficacy Scale (TES) is .63. Reliability coefficients for 
the two scales developed from the TES are .77 - Personal 
Teaching Efficacy, and .72 - Teacher Efficacy. 
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Table 5 
Correlation Matrix 
Variable 1 2 3 4 5 6 7 
Adolescent 
Positive 
Self-Image 
Adolescent .60 
Negative 
Self-Image 
Adolescent .67 .62 
Vocational/ 
Family Self 
Teacher -.32 -.31 -.31 
Burnout 
Effective .27 .23 .28 -.23 
Involvement 
Personal .13 .08 .10 -.16 .47 
Teaching 
Efficacy 
Teacher -.12 -.02 -.18 .21 -.22 -.10 --
Efficacy 
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Table 6 
Cronbach Alpha Reliability Coefficients 
For Questionnaires and Scales 
.95 Offer Self-Image Questionnaire-Abbreviated 
.91 Adolescent Positive Self-Image 
.89 Adolescent Negative Self-Image 
.89 Adolescent Vocational/Family Self-Image 
.86 Teacher Burnout Inventory 
.92 Teacher Burnout 
.79 Effective Involvement 
.63 Teacher Efficacy Scale 
.77 Personal Teaching Efficacy 
.72 Teacher Efficacy 
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MANOVA Analyses 
MANO VA School Multivariate and univariate 
analysis of variance of school was performed using the 
seven scales as dependent measures. As reported in Table 
7, there were no significant overall main effects for 
school (p>.05). Review of the univariate analysis of 
variance indicated significant differences on two of the 
seven dependent measures, Adolescent Positive Self-Image 
(p<.05) and Teacher Burnout (p<.05). The significance of 
these results are likely to be spurious, however, since the 
overall main effects were nonsignificant. 
MANOVA Gender and Tenure A 2 (Gender) X 2 
(Tenure) MANOVA was performed using the seven scales as 
dependent measures. A median split was used to develop two 
levels of tenure. As reported in Table 8, results revealed 
significant main effects for gender (p<.001). There were 
no significant main effects for tenure (p>.05), and no 
significant interaction effects (p>.05). 
Review of the univariate analyses of variance 
indicated a significant relationship between gender and 
Effective Involvement (p < .01), Personal Teaching Efficacy 
(p < .05), and Teacher Efficacy (p < .05). No additional 
gender effects were revealed. 
Post-hoc t-tests indicated that female teachers 
were more likely to feel an emotional involvement with 
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their students as compared to their male counterparts. 
Female teachers were also more likely to feel personally 
efficacious 
females were 
significant 
in their work with students. In addition, 
more likely to feel that teachers can have a 
impact on a student as compared to their male 
counterparts (see table 9). 
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Table 7 
Multivariate and Univariate Analysis of Variance 
for All Scale by School 
Univariate Tests Multivariate Tests 
source SS F Wilks Lambda F 
School(df=15) .68 1.22 
Adolescent 20.43 2.58* 
Positive 
Self-Image 
Adolescent 14.71 1.47 
Negative 
Self-Image 
Adolescent 20.96 1. 66 
Vocational-
Familiar 
Self-Image 
Teacher 37.84 2.09* 
Burnout 
Effective 7.51 1.13 
Involvement 
Personal 8.07 1.11 
Teaching 
Efficacy 
Teacher 13.53 .84 
Efficacy 
Note: * p < .05 
** p < .01 
*** p < .001 
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Table 8 
2 X 2 Multivariate and Univariate Analysis of Variance 
for Gender and Tenure by All Scales 
Source 
Gender (df=l) 
Adolescent 
Positive 
Self-Image 
Adolescent 
Negative 
Self-Image 
Adolescent 
Vocational/ 
Family Self 
Teacher 
Burnout 
Effective 
Involvement 
Personal 
Teaching 
Efficacy 
Teacher 
Efficacy 
Univariate Tests Multivariate Tests 
SS F Wilks Lambda F 
.92 4.08** 
.21 .04 
.75 1.11 
.08 .10 
1.97 1.57 
6.20 14.48** 
3.10 6.57* 
6.63 6.07* 
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Table 8 (Continued) 
2 X 2 Multivariate and Univariate Analysis of Variance 
for Gender and Tenure by All Scales 
source 
Tenure (df=l) 
Adolescent 
Positive 
Self-Image 
Adolescent 
Negative 
Self-Image 
Adolescent 
Vocational/ 
Family Self 
Teacher 
Burnout 
Effective 
Involvement 
Personal 
Teaching 
Efficacy 
Teacher 
Efficacy 
Univariate Tests Multivariate Tests 
SS F Wilks Lambda F 
.96 1.84 
1.10 1.93 
2.32 3.43 
3.34 4.00 
1.54 1.22 
.74 1. 73 
1.31 2.77 
.05 .04 
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Table 8 (Continued) 
2 X 2 Multivariate and Univariate Analysis of Variance 
for Gender and Tenure by All Scales 
Univariate Tests Multivariate Tests 
Source SS F Wilks Lambda F 
Gender X Tenure (df=l) .98 .68 
Adolescent .oo .01 
Positive 
Self-Image 
Adolescent 1.01 1.49 
Negative 
Self-Image 
Adolescent 1.47 1. 76 
Vocational-
Family Self 
Teacher .01 .oo 
Burnout 
Effective .01 .01 
Involvement 
Personal .03 .07 
Teaching 
Efficacy 
Teacher .26 .23 
Efficacy 
Note: 
* 
p < .05 
** 
p < .01 
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Table 9 
Means for Criterion and Predictor Variables 
For All Subjects 
Variable M SD 
Adolescent 3.08 .75 
Positive 
Self-Image 
Adolescent 3.11 .83 
Negative 
Self-Image 
Adolescent 2.70 .93 
Vocational/ 
Family Self 
Teacher 3.49 1.13 
Burnout 
Effective 1.92** .67 
Involvement 
Personal 2.66* .70 
Teaching 
Efficacy 
Teacher 3.12* 1. 06 
Efficacy 
N 
346 
346 
346 
346 
346 
346 
346 
Note: Responses to OSIQ-A items ranged from 1-describes me 
very well to 6-does not describe me at all; 
Responses to TBI items ranged from 1-frequently to 
6-never; 
Responses to TES items ranged from 1-strongly agree to 
6-strongly disagree 
Note: * p < .05 
** p < .01 
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Table 9 (Continued) 
Means for Criterion and Predictor Variables 
Variable 
Adolescent 
Positive 
Self-Image 
Adolescent 
Negative 
Self-Image 
Adolescent 
Vocational/ 
Family Self 
Teacher 
Burnout 
Effective 
Involvement 
Personal 
Teaching 
Efficacy 
Teacher 
Efficacy 
Gender 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Females 
Male 
Female 
Male 
Female 
Male 
Female 
M 
3.06 
3.08 
3.08 
3.04 
3.18 
3.11 
2.68 
2.69 
2.70 
3.56 
3.43 
3.49 
2.07 
1. 78 
1. 92** 
2.78 
2.53 
2.66* 
2.97 
3.28 
3.12* 
SD 
.76 
.76 
.75 
.84 
.82 
.83 
.94 
.92 
.93 
1.11 
1.14 
1.13 
.70 
.61 
.67 
.73 
.65 
.70 
1.11 
1.00 
1. 06 
N 
170 
170 
346 
170 
170 
346 
170 
170 
346 
170 
170 
346 
170 
170 
346 
170 
170 
346 
170 
170 
346 
Note: Responses to OSIQ-A items ranged from !-describes me 
very well to 6-does not describe me at all; 
Responses to TBI items ranged from !-frequently to 
6-never; 
Responses to TES items ranged from 1-strongly agree to 
6-strongly disagree 
Note: * p < .05 
** p < .01 
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Regression Analyses 
To assess whether teachers experience of burnout 
and/or sense of teacher efficacy was related to their 
perceptions of adolescence, simultaneous regression 
analyses were performed on the entire data set. Separate 
regression analyses were run for males and females as a 
result of the significant gender differences on the 
Effective Involvement, Personal Teaching Efficacy, and 
Teacher Efficacy scales. Three regressions were performed 
for both males and females. The two teacher burnout scales 
and the two teacher efficacy scales were entered into the 
equation simultaneously across each of the three dependent 
measures (Adolescent Positive Self-Image, Adolescent 
Negative Self-Image, and Adolescent Vocational/Family 
Self-Image). 
Results for males (see Table 10) indicated that 
teacher burnout items made significant contributions to 
Adolescent Positive Self-Image (R 2 tot = .17), Teacher 
Burnout and Effective Involvement items made significant 
contributions to Adolescent Negative Self-Image (R 2tot= 
.12), and Teacher Burnout and Effective Involvement items 
made significant contributions to the Adolescent 
Vocational/Familiar Self-Image (R 2 tot= .15). 
Results for females (see Table 11) indicated that 
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Teacher Burnout and Effective Involvement items made 
significant contributions to Adolescent Positive Self-Image 
2 (R tot = .15), Teacher Burnout and Effective Involvement 
items made significant contributions to Adolescent Negative 
Self-Image (R 2 tot= .15), and Teacher Burnout and Effective 
Involvement items made significant contributions to 
Adolescent Vocational/Familiar Self-Image (R 2tot = .18). 
Personal Teaching Efficacy and Teacher Efficacy 
items were not found to be related to teachers perceptions 
of adolescence (p >.05) for either males or females. Both 
Teacher Burnout and Effective Involvement items were found 
to be significant contributors to teachers perceptions of 
adolescence. 
Post Hoc Analyses 
In order to further examine the relationship 
between teachers perceptions of adolescence and their 
experience of burnout and teacher efficacy, schools were 
divided into two groups based on a median split of 
adolescent self-image scale scores. Regression analyses 
were then performed for males and females from schools with 
high and low adolescent self-image scale scores. 
Results for males from schools with high scores on 
adolescent self-image scales indicated that Teacher Burnout 
items made significant contributions to Adolescent Positive 
Self-Image (R 2 tot = .33). Results for males from schools 
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with low scores on adolescent self-image scales indicated 
that Teacher Burnout items made significant contributions 
to teachers' perceptions of 
Self-Image (R 2 tot = . 29), 
Familiar Self-Image (R 2 tot 
both Adolescent Positive 
and Adolescent Vocational/ 
= .31). No other scales 
contibuted additional variance to the R equation. 
Results for females from schools with high scores 
on adolescent self-image scales indicated that Effective 
Involvement contributed to teachers perceptions of an 
Adolescent Vocational/Familiar Self-Image (R 2tot=. 27). 
Results for males from schools with low adolescent 
self-image scale scores indicated that Teacher Burnout 
items made significant contributions to teachers' 
perceptions of both Adolescent Positive Self-Image (R2tot = 
.29) and Adolescent Vocational/Familiar Self-Image (R2tot = 
.31). Results for females from schools with low adolescent 
self-image scale scores indicated that Teacher Burnout, 
Effective Involvement, and Personal Teaching Efficacy 
contribute to teachers perceptions of Positive Adolescent 
Self-Image (R 2 tot= • 23) . In addition, Teacher Burnout and 
Effective Involvement contributed to teachers perceptions 
of Negative Adolescent Self-Image (R 2 tot = .25), and 
Effective Involvement contributed to teachers' perceptions 
of Adolesecnt Vocational/Familiar Self-Image (R 2 ~t = 
.17). No other scales contibuted additional variance to 
the R2 equation. 
54 
Table 10 
Simultaneous Regression of Adolescent Self-Image on Teacher 
Burnout, Effective Involvement, Personal Teaching Efficacy, 
and Teacher Efficacy for Male Subjects 
Adolescent Positive Self-Image 
Predictor Variable B T p R2Increment 
Teacher Burnout .17 3.24*** .oo .11 
Effective Involvement .21 2.27* .03 .06 
Personal Teaching Efficacy .08 .94 .35 .00 
Teacher Efficacy .04 .76 .45 .oo 
Adolescent Negative Self-Image 
Predictor Variable B T p R2Increment 
Teacher Burnout .17 2.90** .oo .08 
Effective Involvement .27 2.51* .01 .04 
Personal Teaching Efficacy .01 .15 .88 .00 
Teacher Efficacy .05 .81 .42 .oo 
Adolescent Vocational/Family Self-Image 
Predictor Variable B T p R2Increment 
Teacher Burnout .18 2.71* .01 .09 
Effective Involvement .24 2.04* .04 .04 
Personal Teaching Efficacy .03 .32 .75 .00 
Teacher Efficacy .13 1.95 .05 .02 
Note: * = p < .05 
** = p < .01 
*** = p < .001 
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Table 11 
Simultaneous Regression of Adolescent Self-Image on Teacher 
Burnout, Effective Involvement, Personal Teaching Efficacy, 
and Teacher Efficacy for Female Subjects 
Adolescent Positive Self-Image 
Predictor variable B T p R2Increment 
Teacher Burnout .20 3.94*** .oo .10 
Effective Involvement .29 3.04** .oo .04 
Personal Teaching Efficacy .11 1.19 .24 .01 
Teacher Efficacy .oo 0.01 .99 .oo 
Adolescent Negative Self-Image 
Predictor Variable B T p R2Increment 
Teacher Burnout .23 4.30*** .oo .10 
Effective Involvement .31 2.95** .oo .03 
Personal Teaching Efficacy .13 1. 35 .18 .01 
Teacher Efficacy .06 1. 04 .30 .01 
Adolescent Vocational/Family Self-Image 
Predictor Variable B T p R2Increment 
Teacher Burnout .24 4.01*** .oo .11 
Effective Involvement .44 3.82*** .00 .06 
Personal Teaching Efficacy .17 1.53 .13 .01 
Teacher Efficacy .04 .62 .54 .oo 
Note: * = p < .05 
** = p < .01 
*** = p < .001 
CHAPTER 5 
DISCUSSION 
Summary of Results 
As hypothesized, secondary education teachers' 
experience of burnout and perceptions of adolescent mental 
health. Specifically, as teachers' experience of burnout 
increased their descriptions of adolescent mental health 
became less favorable. Contrary to expectations, however, 
teacher efficacy was not found to be related to teachers' 
perceptions of adolescent mental health. Regardless of how 
efficacious a teacher feels in their work with students, 
confidence was not found to be related to their views of 
adolescent mental health. 
Scale Construction and Validation 
Prior to investigating the relationship among 
secondary education teachers' perceptions of adolescent 
mental health, burnout, and teacher efficacy, the measures 
of teacher efficacy, burnout, and perceptions of adolescent 
mental health were validated. Principal component analysis 
of the 48 adolescent mental health items drawn from the 
work of Offer, Ostrov, and Howard (1989) revealed factors 
that related to an adolescents sense of self, family and 
career. The first factor included items that relate to an 
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adolescent's positive sense of self, for example, "I enjoy 
life," and "Most of the time I am happy." The second 
factor included items that relate to an adolescent's 
negative sense of self, and include items like, "I feel 
inferior to most people I know," and "I feel so very 
lonely." The third factor included items that relate to an 
adolescent's sense of family and career, for example, "Only 
stupid people work", and "I would rather sit around and 
loaf than work." 
This was the first factor analytic procedure 
completed on a sample of secondary education teachers with 
this instrument, and although the factor loadings were 
relatively high, and reliability measures were adequate, 
additional factor analytic procedures should be completed 
with additional samples before generalizations to other 
teacher samples are made with any reasonable degree of 
certainity. 
Principal-components analysis of the 16 burnout 
items revealed two factors. The first factor included 
items often considered symptomatic manifestations of 
burnout, for example, "I have felt burned out from my 
work," and "I have felt frustrated by my job." Items from 
factor two appear to be related to a teacher's sense of 
responsibility to, and caring for their students, and the 
satisfaction 
include, "I 
that 
have 
this involvement engenders. Items 
felt I was positively influencing 
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student's lives through my work," and "I have accomplished 
many worthwhile things on this job." 
The measures of teacher burnout possess adequate 
meaningful measures of internal 
secondary 
sense of 
consistency to provide 
eduaction teachers' experience of burnout and a 
involvement with their students. Previous factor 
analysis of TBI items have also revealed high factor 
loadings and adequate reliability data (Farber, 1984). In 
the future a confirmatory analysis of TBI test items, for 
example, LISREL, should be performed in order to continue 
the construct validation. 
Principal-components analysis 
efficacy items revealed two factors 
of the 16 teacher 
that correspond to 
Bandura's 
teacher's 
(1977) theory of efficacy. Factor 1 represents a 
sense of personal teaching efficacy, which 
to Bandura's notion of self-efficacy (the corresponds 
belief that 
change). 
one possesses 
Personal Teaching 
evaluation of their 
the necessary skills to effect 
Efficacy items relate to a 
abilities to bring about teacher's 
change. 
than he 
ways of 
For example, "When a student gets a better grade 
usually gets, its usually because I found better 
teaching that student." Factor 2, Teacher 
Efficacy, is related to Bandura's notion of outcome 
expectance (the belief that a specific behavior will lead 
to a desirable outcome). Teacher Efficacy items relate to 
the extent that a teacher believes a student can be taught 
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given their family backgroung, school conditions, and other 
outside variables. For example, "The hours in my class h 
ve little influence on students compared to the influence 
of their home environment." 
The measures of teacher efficacy possess adequate 
internal consistency to provide meaningful measures of 
secondary eduaction teachers' experience of teacher 
efficacy and personal teaching efficacy. Previous factor 
analysis of TES items have also revealed high factor 
loadings and adequate reliability data (Gibson & Dembo, 
1984) • In the future a confirmatory analysis of TES test 
items, for example, LISREL, should be performed in order to 
further construct validation. 
Individual Differences 
Once the scales were established, a series of 
MANOVAs were conducted to test for gender, tenure, and 
school differences. While a number of schools were sampled 
in the study, no significant (p>.05) differences across 
schools with regard to burnout, teacher efficacy, or 
conceptions of adolescent mental health were found. In 
addition, teachers did not differ when classified according 
to the number of years they had been teaching. There were, 
however, significant (p<.05) gender differences on three of 
the measures: Effective Involvement, Teacher Effiqacy and 
Personal Teaching Efficacy. Results indicated that female 
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secondary education teachers were more likely to feel that 
they were having a positive influence on their students. 
Although these differences are statistically significant, 
it is interesting to note that overall both males and 
females felt relatively positive about their involvement 
with their students. 
In addition to the gender differences with regard 
to involvement with students, both measures of efficacy 
revealed gender differences. For example, female secondary 
education teachers were more likely to feel responsible for 
a students 
their male 
agree more 
earned a 
better way 
were more 
improved accademic performance when compared to 
counterparts. Again, however, both sexes would 
than disagree that if one of their students 
better grade, it was because they had found a 
of teaching that student. In addition, males 
likely to feel limited with regards to what 
academic influence they can have over a students family or 
other environmental influences. Again, however, both males 
and females showed a tendency to agree that the amount that 
a student can learn is primarily related to family 
background and other outside influences. 
Teachers' Conceptions of Adolescent Mental Health 
As a result of the gender differences on three of 
the independent measures, separate regression analyses were 
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performed for males and females. Results of the 
investigation revealed a significant (p< .001) relationship 
between teachers' perceptions of adolescent mental health 
and experience of burnout. Specifically, as teachers 
reported increased feelings of burnout, their descriptions 
of adolescent mental health became less favorable. In 
addition, they were less likely to feel that they were 
working effectively with their students. 
Although the investigation reveals a relationship 
among secondary education teachers' perceptions of 
adolescent mental health and their experience of burnout, 
the study does not reveal the nature of this relationship. 
Whether teachers who endorse stress and storm notions of 
adolescent development perceive adolescents as less 
mentally healthy and therefore experience greater levels of 
burnout is a question that is yet to be answered. It may 
be that teachers who are burned out see not only their 
students in a negative light, but all aspects of their job 
less favorably. Studies have established a relationship 
between teachers experience of burnout and negative 
perceptions of students (Schwab & Iwanicki, 1982; Whiteman, 
Young & Fisher, 1985). Further investigation is necessary 
in order to better understand the nature of this 
relationship. 
A more 
between teachers' 
detailed understanding the relationship 
perceptions of adolescent mental health 
and 
be 
burnout 
developed. 
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is 
stress 
increase 
necessary if adequate interventions are to 
For example, if teachers' support for 
notions of adolescent mental health 
likelyhood of burnout, then education 
to dispell the myth of normative 
and storm 
their 
programs 
adolescent 
designed 
stress and storm may prove helpful. This type 
of course has 
perceptions of 
been found to impact college students 
adolescent mental health (Holmbeck & Hill, 
1988). On the other hand, if burned out teachers view 
negatively, programs designed to remedy their students 
teacher burnout 
of importance 
highlighted by 
may be prove more appropriate. The 
understanding this relationship is 
the fact that research continues to relate 
teachers' negative beliefs to declining student motivation 
and achievement (Eccles & Midgley, 1989). 
The results of the investigation did not support 
the second hypothesis of the study. Teacher efficacy was 
not related to teachers' perceptions of adolescent mental 
health. This is an interesting result. A teacher's sense 
of efficacy is not a character trait but situational 
specific (Ashton & Webb, 1986), and personal teaching 
efficacy has been identified as the best predictor of 
teacher behavior (Ashton, 1985; Ashton & Webb, 1982, 1986; 
Gibson & Dembo, 1984) and student performance (Midgley et. 
al., 1989). The results from this study indicate that 
regardless of the extent that a teacher supports the stress 
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and storm notions of adolescent mental health their sense 
of efficacy, both personal and teaching, are not effected. 
It is interesting to note that in Beck's (1985) study of 
136 nurses, disruptive behavior of the adolescents was 
contributed to their developmental stage. However, the 
nurses viewed the behavior, they indicated that they 
treated the adolescents in the same manner that they 
treated the adults. 
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Implications and Limitations 
While previous studies have examined adult 
perceptions of adolescence, most of the studies are limited 
to health care professionals and college students. In 
addition, previous studies were, for the most part, 
descriptive in nature, and did not look for a relationship 
between adult perceptions of adolescence and their 
interactions with teens. This is the first study that 
examined 
adolescent 
the relationship 
mental health 
suggest that 
between 
and their 
adult perceptions of 
work with teenagers. 
endorsement of stress and storm The results 
notions of adolescent mental health does not relate to 
teachers level 
Since this is 
of confidence in their work with students. 
the first study of this type, additional 
samples of secondary education teachers should be examined 
before generalizations to other teacher samples can be 
made. Examination of additional factors, for example, 
school district's socioeconomic level, high vs low levels 
of confidence, an individual's memory of their own 
adolescence, and novice vs tenured teachers may be helpful 
in exploring teacher's perceptions of adolescence. 
The results did reveal a relationship between 
teachers' perceptions 
of burnout. Due to 
of adolescence and their experience 
the design of the study, however, 
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casual inferences can not be made with any degree of 
certainty. Whether burnout preceeds negative perceptions 
or vice versa is yet to be understood. Longitudinal 
designs will be necessary to further study this 
relationship. 
Finally, further 
examine the 
studies in this area should 
continue to 
perceptions of adolescent 
with teenagers. 
between adult 
and their work 
relationship between 
mental health and 
adult 
their 
Designs that examine casual 
perceptions of adolescent 
with teens will help in 
interactions 
relationships 
mental health 
developing more adequate interventions in our work with 
adolescents. 
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Teacher Questionnaire 
Thank you for participating in this research project. 
The study is interested in finding out what teachers think 
about adolescence. The information is to be used for 
scientific purposes and will be kept confidential. 
The packet feels really big, but it only takes about 15-20 
minutes to complete, honestly. I appreciate your 
willingness to complete the questionnaire and thank you for 
your participation. 
In the packet, the first page asks for some demographic 
information. The following pages contain three brief 
questionnaires. Please read the instructions at the 
beginning of each questionnaire because they are different. 
We would be more than happy to share the results with you 
once the project has been completed. 
Again, thank you for your participation. 
Michael Cremerius 
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Demographic Information 
School .................... ~~~~~~~~~~~~~~~~~~-
Subject you teach·········~~~~~~~~~~~~~~~~~~ 
Grade Level you teach ....• ~~~~~~~~~~~~~~~~~~ 
#of years in teaching •... ~~~~~~~~~~~~~~~~~~-
Your Age .................. ~~~~~~~~~~~~~~~~~~-
Gender .................... ~~~~~~~~~~~~~~~~~~ 
Race ...................... ~~~~~~~~~~~~~~~~~~ 
Marital Status ............ ~~~~~~~~~~~~~~~~~~-
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Teacher Efficacy Scale 
PLEASE READ THE FOLLOWING STATEMENTS 
AND INDICATE WHETHER YOU: 
1-STRONGLY AGREE 
2-MODERATELY AGREE 
3-SLIGHTLY AGREE 
4-SLIGHTLY DISAGREE 
5-MODERATELY DISAGEE 
6-STRONGLY DISAGREE 
FOR EXAMPLE: THE TIME I SPEND WITH STUDENTS IS BENEFICIAL. 
1 2 3 4 5 6 
strongly Moderately Slightly Slightly Moderately Strongly 
Agree Agree Agree Disagree Disagree Disagree 
1. If a student masters a new math concept quickly, this 
might be because I knew the necessary steps in teaching 
that concept. 
1 2 3 4 5 6 
2. A teacher is very limited in what he/she can achieve 
because a student's home environment is a large 
influence on his/her achievement. 
1 2 3 4 5 6 
3. If students are not disciplined at home, they aren't 
likely to accept any discipline. 
1 2 3 4 5 6 
4. When the grades of my students improve it is usually 
because I found more efffective teaching approaches. 
1 2 3 4 5 
5. When I really try I can get through to the most 
difficult students. 
1 2 3 4 5 
6. If a student did not remember information I gave 
6 
6 
in a 
previous lesson, I would know how to increase his/her 
retention in the next lesson. 
1 2 3 4 5 6 
84 
1 2 3 4 5 6 
Strongly Moderately Slightly Slightly Moderately Strongly 
Agree Agree Agree Disagree Disagree Disagree 
7. When a student does better than usual, many times it is 
because I exerted a little effort. 
1 2 3 4 5 6 
8. If a student in my class becomes disruptive and noisy, I 
feel assured that I know some techniques to redirect him 
quickly. 
1 2 3 4 5 6 
9. The hours in my class have little influence on students 
compared to the influence of their home environment. 
1 2 3 4 5 6 
10. The amount that a student can learn is primarily related 
to family background. 
1 2 3 4 5 6 
11. The influences of a student's home experiences can be 
overcome by good teaching. 
1 2 3 4 5 6 
12. If one of my students could not do a class assignment I 
would be able to accurately assess whether the 
assignment was at the correct level of difficulty. 
1 2 3 4 5 6 
13. If parents would do more with their children, I could do 
more. 
1 2 3 4 5 6 
14. When a student is having difficulty with an assignment, 
I am usually able to adjust to his/her level. 
1 2 3 4 5 6 
85 
1 2 3 4 5 6 
Strongly Moderately Slightly Slightly Moderately Strongly 
Agree Agree Agree Disagree Disagree Disagree 
15. Even a teacher with good teaching abilities may not 
reach many students. 
1 2 3 4 5 6 
16. When a student gets a better grade than he usually gets, 
it is usually because I found better ways of teaching 
that student. 
1 2 3 4 5 6 
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Teacher Burnout Inventory 
PLEASE READ THE FOLLOWING STATEMENTS AND INDICATE HOW 
OFTEN THE STATEMENT DESCRIBES YOU: 
FOR EXAMPLE: I GIVE A'S TO ALL MY STUDENTS. 
1 2 3 4 5 6 
FREQUENTLY OCCASIONALLY RARELY NEVER 
1. I have felt fatigued when I get up in the morning and 
had to face another day on the job. 
1 2 3 4 5 6 
2. I have felt emotionally drained from my work. 
1 2 3 4 5 6 
3. I have dealt very effectively with the problems of my 
students. 
1 2 3 4 5 
4. I have found that teaching increases my irritability 
outside of school. 
1 2 3 4 5 
5. I have felt burned out from my work 
1 2 3 4 5 
6 
6 
6 
6. I have accomplished many worthwhile things on this job. 
1 2 3 4 5 6 
7. I have felt frustrated by my job. 
1 2 3 4 5 6 
8. I have felt like I'm at the end of my rope. 
1 2 3 4 5 6 
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1 2 3 4 5 6 
FREQUENTLY OCCASIONALLY RARELY NEVER 
9. I could easily understand how my students have felt 
about things. 
1 2 3 4 5 6 
10. I have felt used up at the end of the workday 
1 2 3 4 5 6 
11. I have felt I was positively influencing students' lives 
through my work. 
1 2 3 4 5 6 
12. I have felt exhilarated after working closely with my 
students. 
1 2 3 4 5 6 
13. I have felt that I am working too hard on my job. 
1 2 3 4 5 6 
14. I have felt that my physical health has deteriorated as 
a result of teaching. 
1 2 3 4 5 6 
15. I have experienced a sense of futility about teaching. 
1 2 3 4 5 6 
16. I have seriously considered changing careers. 
1 2 3 4 5 6 
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Off er Self-Image Questionnaire-Abbreviated 
PLEASE ANSWER THE FOLLOWING QUESTIONS AS YOU BELIEVE 
AN AVERAGE ADOLESCENT OF YOUR SAME SEX WOULD 
ANSWERS RANGE FROM: 1-DESCRIBES ME VERY WELL, TO 
6-DOES NOT DESCRIBE ME AT ALL 
FOR EXAMPLE: 
I OFTEN FEEL THAT LIFE IS WONDERFUL. 1 2 3 4 5 6 
1-DESRCIBES ME VERY WELL 4-DOES NOT QUITE DESCRIBE ME 
2-DESCRIBES ME WELL 5-DOES NOT REALLY DESCRIBE ME 
3-DESCRIBES ME FAIRLY WELL 6-DOES NOT DESCRIBE ME AT ALL 
1. I think that I will be a source 1 
of pride to my parents in the 
future. 
2. My parents are always on the side 1 
of someone else, e.g., my brother 
or sister. 
3. I feel tense most of the time. 1 
4. I usually feel out of place at 1 
picnics and parties. 
5. I feel that working is too much 1 
responsibility for me. 
6. My parents will be disappointed 1 
in me in the future. 
7. Only stupid people work. 1 
8. Very often I feel that my father 1 
is no good. 
9. I feel inferior to most people 1 
I know. 
10. Understanding my parents is 
beyond me. 
1 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
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Please answer as you believe an average adolescent 
of your same sex would 
1-DESRCIBES ME VERY WELL 
2-DESCRIBES ME WELL 
4-DOES NOT QUITE DESCRIBE ME 
5-DOES NOT REALLY DESCRIBE ME 
3-DESCRIBES ME FAIRLY WELL 6-DOES NOT DESCRIBE ME AT ALL 
11. I can count on my parents 1 
most of the time. 
12. Most of the time I am happy. 1 
13. I am sure that I will be proud 1 
of my future profession. 
14. My feelings are easily hurt. 1 
15. I feel relaxed under normal 1 
circumstances. 
16. I would rather sit around 1 
and loaf than work. 
17. Most of the time my parents get 1 
along well with each other. 
18. I think that other people just 1 
do not like me. 
19. I am so very anxious. 1 
20. When my parents are very strict, 1 
I feel that they are right, 
even if I get angry. 
21. At times I think about what kind 1 
of work I will do in the future. 
22. When I grow up and have a family, 1 
it will be in at least a few 
ways similar to my own. 
23. I find it extremely hard to make 1 
friends. 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
3 4 5 6 
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Please answer as you believe an average adolescent 
of your same sex would 
1-DESRCIBES ME VERY WELL 4-DOES NOT QUITE DESCRIBE ME 
2-DESCRIBES ME WELL 5-DOES NOT REALLY DESCRIBE ME 
3-DESCRIBES ME FAIRLY WELL 6-DOES NOT DESCRIBE ME AT ALL 
24. I would rather be supported for 
the rest of my life than work. 
25. I feel that I have a part in 
making family decisions. 
26. I do not mind being corrected, 
since I can learn from it. 
27. I feel so very lonely. 
28. I enjoy life. 
29. A job well done gives me 
pleasure. 
30. My parents are usually patient 
with me. 
31. Very often parents do not 
understand a person because 
they had a unhappy childhood. 
32. I prefer being alone than with 
kids my own age. 
33. I feel there is plenty I can 
learn from others. 
34. Usually I feel that I am a 
bother at home. 
35. If others disapprove of me I get 
terribly upset. 
36. I like one of my parents much 
better than the other. 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4. 5 6 
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Please answer as you believe an average adolescent 
of your same sex would 
1-DESRCIBES ME VERY WELL 4-DOES NOT QUITE DESCRIBE ME 
2-DESCRIBES ME WELL 5-DOES NOT REALLY DESCRIBE ME 
3-DESCRIBES ME FAIRLY WELL 6-DOES NOT DESCRIBE ME AT ALL 
37. Being together with other people 
gives me a good feeling. 
38. My parents are ashamed of me. 
39. Even when I am sad I can enjoy 
a good joke. 
40. I try to stay away from home 
most of the time. 
41. At times I feel like a leader, 
and feel that other kids can 
learn something from me. 
42. I have been carrying a grudge 
against my parents for years. 
43. Most of the time my parents are 
satisfied with me. 
44. I do not have a particularly 
difficult time making friends. 
45. School and studying mean very 
little to me. 
46. Very often I feel that my 
mother is no good. 
47. I enjoy most parties I go to. 
48. I frequently feel sad. 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
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